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TEACHING DOSSIER FOR THE SOLIDARITY PARK PROJECT
INTRODUCTION
On 30 May 1937 the Ciudad de Barcelona, a ship carrying International Brigaders, was hit by a torpedo and sank near
the Catalan coast at Malgrat de Mar. More than 80 years have passed since that fateful day but historical research to
find out who the men travelling on board the ship were continues and a few years ago the sculptor Rob MacDonald
initiated the building of a memorial to remember them. It’s called “Solidarity Park” because it aims to pay tribute to
the spirit of solidarity shown by those brigaders, who left behind their job, their family and everything they knew to
fight against fascism. However, in the course of the crowdfunding campaign that has partly funded the project, it has
also become a meeting point that has enabled artists and people from all over the world to link up at a time when
international solidarity has become more necessary than ever.
In addition, secondary schools that have collaborated with the project in the last few years have done various activities
so young people could get to know the brigaders’ story. This dossier compiles some of those educational experiences
designed by teachers at two Catalan secondary schools – IE Lloret de Mar and the Institut Ramon Turró in Malgrat de
Mar – in collaboration with Conny Dahmen from Cologne (Germany) and Lorraine Yeomans in Australia. The objective
of this teaching unit is that the students start by discovering the history of the Ciudad de Barcelona and, on the basis
of that, find out what the International Brigades were, learn more about the role played by the different powers during
the Spanish Civil War and look for similarities with present-day conflicts. At a time when fascism in its various guises
is growing again around the world, thinking about the past and an ongoing dialogue about the present are more
necessary than ever in our classrooms.

TEACHING AND METHODOLOGICAL GUIDELINES
The materials in this dossier are targeted at students in the 4th year of Compulsory Secondary Education (CSE) in
Catalonia. Although we work with Social Science content, the activities are conceived for an interdisciplinary project
involving Catalan, Spanish and Foreign Languages, as well as Visual and Plastic Arts.
Fourth-year CSE content and skills worked on in the unit:
Social Sciences: study of the situation in the democracies and dictatorships of the inter-war period with the rise of fascism
and Nazism; political, social and economic developments in Autonomous Catalonia (1931-36); the Spanish Civil War.
Skills:
Key content:
Historical dimension
S1. Analyse the changes and continuities in historical events and phenomena
to understand their historical causes.
S2. Apply the procedures of historical research by formulating questions and
analysing sources, to interpret the past.
S3. Interpret how the present is a product of the past, to understand the
future is the result of present-day decisions and actions.
S4. Identify and evaluate individual and collective identity to understand the
part they play in constructing historical subjects.

Geographical dimension
S6. Apply the procedures of geographical analysis based on research and
analysing various sources, to interpret the space and take decisions.

Cultural and artistic dimension
S9. Evaluate cultural heritage as an inheritance from the past, to defend its
conservation and encourage future generations to appropriate it.

1. Social science texts: description, explication, justification, interpretation
and argumentation, and typical vocabulary
2. Communicative strategies in oral interaction situations
3. Historical time and chronology
4. Knowledge of historical periods
5. Primary and secondary sources
6. Links between the past, the present and the future. Historical empathy
7. Historical memory
9. Catalonia’s past and present in the context of Spain and Europe
11. Women in history and present-day societies
13. Analysis of images and aesthetic references. Decoding iconic, symbolic and
audiovisual languages
14. Defending, protecting and disseminating historical-artistic and cultural
heritage
17. Researching, analysing and contrasting different types of information
27. Human rights

Citizen dimension
S11. Form own criteria on relevant social issues in order to develop critical
thinking.
S12. Play an active and committed part in projects to exercise characteristic
rights, duties and responsibilities of a democratic society.
S13. Speak out on and undertake to defend justice, liberty and gender
equality.

28. Situations of inequality, injustice and discrimination
29. Focus on conflict in today’s world
24. Universal values and shared values. Coexistence
25. Spheres of action of power and violence. Attitudes of tolerance, solidarity,
commitment and their external manifestations

Languages
Skills:

Key content:

Reading comprehension

1. Literal, interpretive and evaluative comprehension. Main and secondary

S1. Get information, interpret and evaluate the content of everyday, media

ideas.

and academic written texts in order to understand them.

2. Comprehension strategies for before, during and after the reading or

S3. Develop research and information management strategies for acquiring

audiovisual sequence.

knowledge.

3. Research, search-engine and information-processing strategies for building

Written expression

knowledge.

S4. Plan a written text according to the communicative situation (recipient,

4. Strategies for producing written and multimedia texts: writing and

intention) and based on the generation and organisation of ideas.

audiovisual creation as a process.

S6. Write various types of texts in different formats and supports that are

5. Appropriacy, coherence, cohesion, accuracy and presentation. Spelling

appropriate, coherent, cohesive and linguistically accurate.

rules.

Oral communication

6. Oral comprehension processes: recognition, selection, interpretation,

S7. Get information, interpret and evaluate everyday, media and academic

anticipation, inference, retention.

oral texts, including prosodic and non-verbal features.
S8. Produce various types of oral texts that are appropriate, coherent,
cohesive and linguistically accurate, making use of pertinent prosodic and
non-verbal features.
S9. Use oral interaction strategies in accordance with the communicative
situation to initiate, maintain and finish the discourse.
S6. Revise and correct the text to improve it, and pay attention to its formal
presentation.

Visual and Plastic Arts
Skills:

Key content:

Expression, interpretation and creation

1. Visual and audiovisual perception.

S5. Compose with elements of different artistic languages, using tools and

3. Basic features of artistic productions.

techniques typical of each sphere.

9. Analogue and digital techniques and instruments for visual and audiovisual

S7. Carry out single-discipline or multidisciplinary artistic projects, both

representation and communication.

individual and collective.

10. Art and society.

Society and culture

11. Art and commitment.

S8. Respectfully and critically appraise artistic productions in their contexts
and functions.
Enjoy artistic creations and experiences as a source of personal and social
enrichment.
S10. Use knowledge of art and its productions as a means of cohesion and prosocial action.

The unit is designed so students can work in cooperative groups and complete all the parts, from the initial discovery
to the final conclusions, although additional activities could be done to supplement or further explore content worked
on in class regarding the Civil War or inter-war period. The aim of the activities is to enable students to work
independently, develop their creativity on the basis of the challenges proposed and deepen their reflections thanks to
their joint work.

ACTIVITY 1. THE MISTERY OF THE BRIGADERS
“The Mystery of the Brigaders” is an activity that starts with an escape room where students solve some puzzles that
will lead them to a box in which they will find period photographs, letters and diaries that will help them to discover
the history of the Ciudad de Barcelona and the brigaders that travelled on it. It’s designed for cooperative groups of
4-5 students. The timing is three to four sessions and it is advisable for the first two to be back-to-back so the students
make better use of the time. A good option is to join an hour of social sciences and one of English. For the escape
room students need to be able to go round the school in their groups so they can look for the clues. You’ll need to get
the help of a stand-by teacher or caretaker who can bring an envelope or the boxes. The students cannot use the
internet (mobile or PC) to solve any of the puzzles. They have to do that by using their knowledge and maybe a little
help from the teachers. Before doing the activity, students would need some prior knowledge of the start of the Civil
War.
Material required: boxes, numeric locks (3 digits). You’ll find the instructions and documents that have to go inside
the boxes below.

FIRST PART: INTRODUCTORY ESCAPE ROOM AND FORMING THE HYPOTHESIS (2 back-to-back sessions)
INITIAL ESCAPE ROOM INSTRUCTIONS FOR STUDENTS (These are provided in an envelope for each group. Put two
copies in each envelope so all the members of the group can read them easily.)

The mystery of the brigaders
Rob MacDonald is an English sculptor who, while reading an article on the internet some years ago, discovered there
had been another Rob MacDonald in 1937 while travelling with some other young men. The story had such an
impact on him that he decided to look into it to find out who this other Rob MacDonald was and what happened to
him and his companions. You are going to be the team of historians who will help him solve the mystery. All you
have to go on to start with is part of a letter that Rob has found but if you manage to answer the questions, you’ll
be able to locate a box full of documents and photographs that someone left. They knew this story and wanted to
help us find out what happened. When you have the answers, give them to the teacher who can check them. He/she
will give you a key so you can continue.
YOU DON’T HAVE LONG TO SOLVE THE MYSTERY!!! LOTS OF LUCK!!!

Which country do you think the person who wrote this letter came from?
Which country had he not long arrived in?
Why do you think he must have come? What was happening in that country at that time?
What means of transport was he travelling in/on?
Sept. 25, 1937
Dear Herb [Freeman],
I received a letter from Pop several days ago in which he mentions that you have sent me a personal letter. As yet I
have not received it altho I have been waiting for a letter from you for a long time. I suppose you’ve been expecting
one from me for just as long, but it is hard out here to concentrate your mind for long enough to get off a decent
letter. By the time you get this letter it will be more than five months since I left home and more than four that I’ve
been in Spain. I guess it’s pretty safe now to describe my arrival here (...) Every once in a while it strikes me that my
being alive at all at present is just a pretty damn lucky accident. My cabin on the boat was in the rear part, just aft
of the engine room. Our usual orders were to stay below deck all the time, either in our cabins or in the passageways.
But this Sunday afternoon shortly after dinner I had begged and gotten permission to go to the middle section of the
boat where most of my American friends were quartered, to attend a meeting of the English-speaking comrades.
After the meeting I stayed to schmooze around with a few of the guys. We were leaning over the railing, three of us,
looking at the shore, not more than a mile away, and the water of the Mediterranean. which is every bit as blue as
it’s cracked up to be. This was well within Spanish waters, not more than 60 kilometers from Barcelona as a matter
of fact. Every once in a while we would pass a fishing village with the boats drawn up on the beach. From a distance
the boats looked like fish lying out in the sun. Some of the hills came rolling right down to the water. Everything
looked bright and completely peaceful. We were feeling quite happy at finally being practically in Spain after so
much delay in New York and in France. Suddenly we heard a dull thud – not a bang, not sharp at all, like a heavy
push. The boat shook and threw me from the railing against the cabin wall. The people started running from the
back of the boat towards me. I don’t know what I thought had happened...
Love to Mama. Tell Pop I’ll write soon to him.
Your brother, ‘the big stiff’
Jack

When they solve the first challenge and hand in the correct answers, they are given the second envelope which
contains a square piece of red cellophane paper – it doesn’t have to be very big – and the following message which
has to be printed in colour so the students can solve the puzzle. To find the answer they must deduce that they have
to put the red cellophane over the paper to see the letters that form the correct answer which [in Catalan] is “BOX
AT CARETAKER'S. PASSWORD IS YEAR CIVIL WAR BEGAN”.
To do this test you’ll need the help of the caretaker(s) who can only give the boxes to the groups with the correct
password: 1936.
If you want to choose another part of the school where the students can go looking for the boxes, you can create a
new message on this website:
https://eduescaperoom.com/codificador-de-colores/

MATERIAL FOR THE STUDENTS SECOND PUZZLE (has to go with the cellophane paper in an envelope)

The combatants on one side in the Civil War were called REDS, and this is the colour that
will help you to find the box.

u6iBV1OV9nXPcm7vwALod0
RTG6B1CkrsAEXRD2uV9En
TswAD1K2nqrFEUvHORS'M
tpSsG.6LDu4YPCZiiADQ3c
SQnwg6STW0OMJE3RKDNk
xDIZbVFKSa03JYpT5REsbA
SRIwAw4gkCLc6ZIMe14RV
5BcIZ8LxBWr99jRW6axb9A
RR6WgObznkCBNO5XESGa
Ap6yN
When they get to the caretaker’s office, and if they have said the correct password, they will be given a box closed
with a padlock and an envelope stuck on the outside. This contains the instructions for opening the padlock. The
correct combination is 339 and it must be inserted in the padlocks beforehand.

MATERIAL FOR THE STUDENTS (Must be put in an envelope stuck to the outside of the box that will be given to
them.)

To open the padlock, you need to find the 3 missing numbers in this series:

0

_

_

5

_

9

When they open the box they will find some documents, photographs and a sheet of instructions so, once they’ve
read the documents and looked at the photographs, they can form their hypothesis.
They have to do that in the time remaining, so it’s important that all the members of the group collaborate to be able
to finish. They are given a guide with questions so first they answer the questions and then, using the answers, they
can draw up their final document with their hypothesis on what happened to Rob MacDonald and his comrades. They
have to hand it in before the end of the session.

MATERIAL FOR THE STUDENTS: BOX WITH THE FINAL ESCAPE ROOM WORK.
Now you have managed to find all the documents. Read them carefully, study the photographs and with this
information and what you had already deduced from the first letter, write an essay explaining your hypothesis
on what happened to Rob MacDonald and his comrades.
In the essay you have to be able to answer the following questions, which should serve as a guide for writing it.

•
•
•
•
•
•
•
•
•

What was the Ciudad de Barcelona?
What happened to it?
What was the date (day, month and year)?
Where did it happen?
How did Rob MacDonald die? Were there any more victims?
Why do you think these young men were trying to reach Catalonia? Which countries were they coming
from?
What was happening at that time in Spain?
How did the people who saw what was happening react? What did they do?
Who do you think the man in the photograph must be?

DOCUMENTS AND PHOTOGRAPHS TO GO IN ALL THE BOXES:

The Daily Independent, Saturday, June, 19, 1937

Letter from Jack Freeman to his brother. Jack was from New York. This letter is dated 25 September 1937. Taken
from: Madrid 1937: Letters of the Abraham Lincoln Brigade from the Spanish Civil War. Copyright © 1996 by
Routledge
Suddenly we heard a dull thud – not a bang, not sharp at all, like a heavy push. The boat shook and threw me from
the railing against the cabin wall. The people started running from the back of the boat towards me. I don’t know
what I thought had happened – hit a rock probably – but I certainly wasn’t thinking of a torpedo, because even then
I wasn’t thinking war. Anyway I started yelling, “Don’t get excited. Don’t get panicky.” I had yelled this 3 or 4 times
when I saw dense brown smoke all around the deck toward the back end of the boat. Then I figured the trouble for
sure & somehow I got into a lifeboat which was about 10 ft away. I’ve never been able to recall whether I jumped,
hopped, crawled, or climbed into that life-boat, but I got in. Somewhere around this time I bruised my leg, how I
don’t know. This was the only casualty I suffered, and I didn’t discover the scab until several hours later. I was one
of the first in the boat but it filled up very rapidly, since it was right amidships & most easily reached. The damned
ropes were tied with wires but there were two American sailors (not crew members) in it and they freed us with
hatchets. As we were sliding down to the water one of these sailors remarked “We must have hit a mine.” We
shoved off a little way from the big boat, but most of the people in the boat, French & Spanish, were too excited at
first to do any organized rowing, so we went very slowly and I had a chance to see what was happening in the water
around us and on the big boat. The torpedo – we now knew it was a torpedo because some of the guys in the boat
had actually seen it coming in the water – had apparently hit just aft of the engine room, in other words, had gone
directly through my cabin. Those of the comrades who had been sleeping or resting below decks, two in my cabin,
had had no chance at all. The back quarter of the ship had jumped up when the torpedo hit and then sunk almost
immediately. Two lifeboats which were hung here went down with this section before they could be untied. Most
of the fellows either jumped or were thrown into the water. The life-belts were below deck in the cabin and there
was no chance to go down & get them except for a few in the forward part of the ship. The rest of the ship from the
engine room forward also sunk very quickly. In less than seven minutes (that is, later we estimated the time at about
this) there was nothing above the water besides the point of the prow and one poor guy who couldn’t swim standing
right on the point, and then that went down too. It was a pretty dirty business. Some fellows were killed while they
were asleep, some were trapped below decks (we could hear them singing the “Internationale”), some were hit by
pieces of wood or iron and a few were drowned, altho most of those who got into the water had plenty of drift to
hold onto until they were picked up.

We had been waiting in Marseilles for a week. By that time everybody in town knew who we were and where we
were going. All sorts of people approached us and wished us well. The border had been sealed tight, so we were
to go by sea. On the eve of May 29,1937, we received our marching orders. While Italian seamen from an adjacent
freighter stared in disbelief some 250 “passengers” carrying cheap paper suitcases, and many wearing berets, filed
on board the Spanish freighter Ciudad de Barcelona. It would have been high comedy if not for-- Under “cover” of
darkness, we set sail for Barcelona. There were some 250 men aboard, from all over Europe and some 50 from the
United States. Among the Americans were Bill Cantor, Solly Davis, Murray Nemeroff, and myself (I later learned of
Carl Cannon and Bob Reed.) There was also Bob Schultz, captain of the Brooklyn College swimming team. Another
man, named John Kozar, had been a seaman and a miner in Pennsylvania. We sailed at midnight, and at crack of
dawn it was clear that we were hugging the coast for safety. Somewhere around midday a lone Republican
seaplane flew alongside. The pilot was gesticulating wildly and pointing to something in the water nearby. The
warning was not fully understood or acted upon. Many of the men were below-decks ... I remember a loud, dull
thud, and the whole ship sort of shuddered. In a matter of minutes, it tilted sharply and began to go down by the
stern. Pandemonium followed as men raced to the very few lifeboats. I remember a loaded lifeboat overturning
and crashing down on its occupants. I remember the screaming faces of men trapped at the portholes. And above
all I remember some seamen tearing loose anything that could float and tossing it into the sea. I dived into the
water and began to swim away, to avoid being pulled down by the suction. Almost immediately, I felt guilt and
swam back to help with the rescue of non-swimming comrades. Fishing boats were already on their way from the
nearby town of Malgrat and the seaplane was floating nearby, nearly capsized by the numerous men clinging to its
pontoons. As we came ashore, we found hundreds of villagers waiting with towels, blankets, and even some

liquor. That evening there was a meeting in the Casa del Pueblo. Luís Companys came up from Barcelona and gave
a welcoming speech. There were lots of other speeches, too. We were told that we could change our minds and
go back home if we so desired. Only one man took advantage of that offer.
Abe Osheroff, Our Fight: Writings by the Veterans of the Abraham Lincoln Brigade,
Spain 1936-1939. Copyright © 1987 by the Veterans of the Abraham Lincoln Brigade

We went by sea to Barcelona. We were told that we could not go by land because the anarchists were at the border
and would shoot us. Our boat was sunk by a submarine – it was said to be an Italian submarine. When the torpedo
hit the ship I went over the side and was picked up by a fishing boat after twenty-five minutes in the water. Sixty-five
men went down with the ship. I was deeply stirred by the way in which the boys who were left on the boat sang the
Internationale as the ship went down. Among them was my friend, Robert MacDonald, who enlisted me.
My first surprise was to find that the fishermen who rescued me in their boat were anarchists. I had been warned that
the anarchists were our enemies as well as the fascists and that they would shoot us. Yet here they were rescuing me
and the other comrades who were in the water. When I reached the shore I was treated by these anarchist fisherfolk
with a sympathy and care which I shall never forget. After receiving treatment in hospital, I was taken to the home of
an anarchist and treated with the utmost kindness.
Conway Martin, Robert; The 1936-37 Spanish Revolution: with the International Brigade.

The ship was sailing just off the Spanish coast, which appeared to be three or four miles away. Many of us were up
on deck. A couple of times a plane would fly from land and circle around the ship, almost at masthead level. We could
see the red markings of the plane. The pilot would wave at us from the open cockpit and we all waved our clenched
fists in salute. At about two o’clock in the afternoon we were told we were 40 miles from Barcelona and would be
arriving there around five. I went down to the cabin to have a rest before we got to Barcelona. I was barely settled
on the bed when the terrific explosion occurred. The ship seemed to literally jump from the water, settle back with a
shudder which could be felt distinctly, then come noiselessly to a stop. As I sprang off the bed and automatically
started to tie on a life jacket, I thought a big shell from a naval gun had landed right on deck. I was mistaken. We had
been torpedoed by an Italian submarine. As I left the cabin I grabbed the second life jacket and, meeting Georges
Sarvas at the cabin door, I gave him the life jacket, told him to put it on and to get up top right away. When I reached
the deck, a horrible sight hit me with a shock. The ship’s stern was already under water and she was slowly turning
over to the port side. All around the ship was a mass of floating wreckage: barrels, crates, cases, planking, canvass,
wooden bedsteads. And amidst all this debris were bobbing heads, and floating bodies, and around the bodies the
sea crimson with blood. Hanging on the starboard side of the ship and resting on the ship’s plating was a lifeboat,
its rope lines stuck in the davit blocks. In the lifeboat there must have been some fifty men standing up, and one man
was hacking away at the lines with an axe. When the line was finally severed, the boat plunged down into the sea,
and it was so overloaded it went straight to the bottom. It was a truly terrible experience. All I had to do was to step
from the ship’s rail into the sea, but as I started to try to swim away from the ship, I looked back in fascination at the
fast-sinking vessel. All at once, Karl Francis, one of our group, appeared on the foredeck. He was using the ship’s
rail to pull himself hand over hand to the very peak, where he clasped his hands over the little jack mast. Men in the
sea were yelling at Karl to jump but he was frozen with shock. And then the ship quietly sank and that was the last of
Karl. It was all over in five minutes from the time the torpedo struck.
Recollections of Ronald Liversedge, fragment taken from his book: Memoir of a Canadian in the Spanish Civil War.

.

Apart from these documents and photographs, which must be in each of the boxes so the groups can form their
hypothesis, if you want to do all the activities in the unit, each box must have a photograph of a different volunteer
from among those travelling on board the ship, so each group would have to find their brigader.

PHOTOGRAPHS OF THE BRIGADERS TO GO IN THE BOXES (A different one in each box):

Jack Freeman

Harry Dobson

Samuel Romer

Claude Pringle

Larry Dukes

Robert Lee Reed

Jack Kent "Taranaki Tiger"

Horace Kark

Herman Greenfield

Sidney Shosteck

Abe Osheroff

SECOND PART: CONCLUSION (1 or 2 sessions)
To finish the activity, each group should be asked to explain their hypothesis. When they have all outlined
what they think happened to Rob MacDonald and his comrades in 1937, it’s time to explain the true story of
the Ciudad de Barcelona and compare it with the students’ hypothesis. Ask the students to explain what
difficulties they had acting as historians. You could make the most of the concluding session to explain in
more detail what the International Brigades were and the involvement of the foreign powers in the Civil War.
Another option could be to show the story of the sculptor is a true story and that Rob MacDonald is a real
person who is building a memorial to remember the events surrounding the Ciudad de Barcelona. You could
show the Solidarity Park project website https://solidaritypark.com/ to the students or, if you want to do
another session, get in touch with Rob MacDonald to do a talk in English explaining his project.
Contact Rob MacDonald: Ciudadbcn37@gmail.com

If you want to carry on working with the unit, ask the students to keep the photograph of the brigader they
have found in the box, and the documents because they will use them in the following activity.

ACTIVITY 2. THE BRIGADER’S STORY
With the information that the students have got from the first activity and the brigader’s photo, ask the groups to do
more research on who he was and the historical context he lived in. Looking for information about his life story and
reconstructing what happened to him will give them a more in-depth understanding of the Civil War and the inter-war
period. Each group will have to find out about their brigader and you could ask them to produce a video or podcast
with the information they have managed to find. The video or podcast will have to be done in English or in
Catalan/Spanish with English subtitles to work on the three languages. The work groups will be the same as in the first
activity and the time devoted to this will be at least five sessions in class, plus the recording and editing work they
could do after at home. In class the students look for information, design the scripts and the shooting or recording
plan. They could be allocated spaces so the whole process could be done at school. It’s a good idea to combine hours
from different subjects so the teachers and can keep guiding and advising the groups on their work.
You can see some videos and podcasts done by IE Lloret students that might serve as an example at the following links:
https://www.youtube.com/watch?v=ZFUYb-Yzb0c
https://www.youtube.com/watch?v=d7sriZN16jk
https://www.youtube.com/watch?v=hFUW0pQ6MBg
https://www.youtube.com/watch?v=U8lnbWVI6Ew

MATERIAL FOR THE STUDENTS (VIDEO PRODUCTION)
THE BRIGADER’S STORY
In Activity 1 you were able to research the history of the Ciudad de Barcelona, a ship that was
transporting members of the International Brigades coming to help the Republican side during the Civil
War. In the final session you received more information on who the brigades were and why they were
organised. In the following activity we propose you delve further into this topic.
Objective:
Each group found a photograph with the name of one of the International Brigaders that was travelling
on the Ciudad de Barcelona. Now you have to look for information on that brigader and produce a video
lasting a minimum of 3 minutes and a maximum of 5 minutes which tells the story of that brigader and
who the International Brigades were.
How can we look for information?
It will be hard for you to find information on some of these people in Wikipedia because it only has
references to a few but you can find information on them in the following two specialised databases on
international brigaders. Both of them also include links to books and other documents that might help
you.
▪

The first is SIDBRINT (Catalan initials for Digital Information System on the International Brigades).
It was created by the University of Barcelona and contains data on nearly 20,000 brigaders. You
can access its search engine at this link: http://sidbrint.ub.edu/es/search

▪

The second is the ALBA (Abraham Lincoln Brigade Archives) database, with details of North
American brigaders who fought in the ALB. You can access it at this address: https://albavalb.org/volunteer-database/

▪

You can also find information on the British brigaders in this database: http://www.internationalbrigades.org.uk/the-volunteers
And
on
the
Canadian
brigaders
at
this
one: https://spanishcivilwar.ca/volunteers

▪

You will find the biographies of a number of brigaders in this dossier too, produced to
commemorate the 80th anniversary of the sinking of the ship:
http://ammm.ajmalgrat.cat/viewer.vm?id=49518&lang=ca&view=hemeroteca

You can also have another look at the file of documents you found in Activity 1 to see if you can find any
information on your brigader.
What do we have to explain in the video and how can we do it? Most important points and guidelines
on how to draw up the script.
You should explain the following in the video:
•

•

Historical context: place the story in the Civil War, explain who the International Brigades were,
why they were set up, and what reasons led thousands of men to come to Spain and help the
Republican side.
The biographical details of your brigader: name, place and date of birth, what level of education
he had, his trade or profession, if he was married, had children…

•
•
•
•
•
•

When he came to fight in the Civil War and how he got to Marseilles where he boarded the Ciudad
de Barcelona.
What happened to him during the sinking of the Ciudad de Barcelona, if you are lucky and your
brigader wrote it down in a letter or some document you can use.
If he survived the sinking, you have to explain what happened to him next: did he go back to his
own country, did he stay and fight in the war, etc.
How and when he died.
Your thoughts/opinion on his story: what has surprised you or impressed you, if you think a
combat, solidarity movement like the International Brigades would be possible today, etc.
At the end of the video, maybe after the credits, you have to choose a poem in Catalan or Spanish
by an author who explains something about the Civil War or exile and recite it. The time you take
to recite the poem will not count in the final video time.

Before starting to record, you need to bear the following in mind:
•
•
•
•
•

Choose someone in your group to be the camera person. That way you avoid having bits of video
with different cameras that look very different.
Always record horizontally.
Keep the sound in mind. Sometimes when recording with a mobile the sound is not very good, so
always check it after recording or add it after with a voice off.
You can edit the video with the programme of your choice.
Once it’s finished you will have to post it in the group’s Historical Memory project in Google Drive
or bring it in a pen drive on the day of the exhibition.

SCRIPT FACT SHEET to be completed
Write a summary of the basic idea of the video in four or five lines:
If other characters or features appear, outline them one by one:
Outline other video details:
•

Are you going to record in colour or black and white?

•

Fixed or moving camera?

•

What extra items will you need for recording (wardrobe, objects, etc.)

•

What locations have you thought of recording?

•

Will there be any dialogues? Or just characters miming and subtitles with background music?
Will there be a voice off explaining what is happening?

•

If you want to add music, which song(s) have you thought about?

Fill in the recording outline:
Sequence Description of the action Length in seconds Props Voice off/music...
1

2

3

4

5

MATERIAL FOR THE STUDENTS (PODCAST PRODUCTION)
THE BRIGADER’S STORY
In the previous activity you were able to research the history of the Ciudad de Barcelona, a ship that
was transporting members of the International Brigades coming to help the Republican side during the
Civil War. In the final session you received more information on who the brigades were, why they were
organised and the monument that is currently being made to remember them. Rob MacDonald wants

people to know the history of the brigaders and his monument project, so he is organising an online
festival with other people.
In the following activity we propose you learn more about this topic and help the festival disseminate
this story.
Objective: in your box there was a photo of a young man and you tried to explain who he was. Now you will have
to try to tell his true story. When you have discovered who he was and what happened to him, you will have to
record a podcast in English and Spanish lasting a minimum of 2 and a maximum of 4 minutes explaining his story.
What do we have to explain in the podcast and how can we do it? Most important points to develop in the script:
In the podcast you have to explain
•
•

•
•
•

Historical context: place the story in the Civil War, explain who the International Brigades were, why they
were set up, and what reasons led thousands of men to come to Spain and help the Republican side.
The biographical details of your brigader: name, place and date of birth, what level of education he had, his
trade or profession, if he was married or had children, whether you know how and why he decided to come
and fight in the war, etc.
What happened to him during the sinking of the Ciudad de Barcelona.
If he survived the sinking, you have to explain what happened to him next: did he go back to his own country,
did he stay and fight in the war, etc.
How and when he died.

You can include music, dialogues, sound, etc. You have to grab the attention of people listening to you and try to
hook them on your story. You can do a more informative podcast or a dramatisation of the story of your brigader.

How can we look for information?
It will be hard for you to find information in Wikipedia because it only has references to a few but you can
find information on them in the following specialised databases on international brigaders.
▪ The first is SIDBRINT (Catalan initials for Digital Information System on the International Brigades).
It was created by the University of Barcelona and contains data on nearly 20,000 brigaders. You
can access its search engine at this link: http://sidbrint.ub.edu/es/search
▪ The second is the ALBA (Abraham Lincoln Brigade Archives) database, with details of North
American brigaders who fought in the ALB. You can access it at this address: https://albavalb.org/volunteer-database/
▪ You can also find information on British brigaders in this database: http://www.internationalbrigades.org.uk/the-volunteers
▪ And on Canadian brigaders in this one: https://spanishcivilwar.ca/volunteers
▪

This dossier has some biographies and more information on the sinking:

http://ammm.ajmalgrat.cat/viewer.vm?id=49518&lang=ca&view=hemeroteca

ACTIVITY 3. LET’S DO SOME GRAFITTI!
This activity can be done as a supplement to the two previous ones, just with Activity 1 or independently. If
it is done independently, it will first be necessary to do an introduction and explain the story of the Ciudad
de Barcelona, the International Brigades and the construction of Solidarity Park or get in touch with Rob

MacDonald to come and do a talk at your school, which could go with a sculpture workshop so the students
understand better what they have to do.
The aim is to get the students to do a drawing representing the history of the Ciudad de Barcelona. The Solidarity Park
monument will feature the ship’s portholes sculpted with a selection of the drawings done by students from different
secondary schools participating in the project. Besides the possibility of their drawings being one of the chosen ones,
somewhere could be found in the school or town where students could pass their drawings onto cardboard screens
and paint them as graffiti. Another option could be to hold a school exhibition of the best designs.
Below you can see some examples of the drawings and graffiti done by students at the Herder Gymnasium in Cologne
(Germany) and IE Lloret de Mar (Catalonia).
You can also find some more examples at the following address: https://solidaritypark.com/gallery-of-art-fromstudents-of-herder-gmynasium-koln/

MATERIAL FOR THE STUDENTS:
LET’S DO SOME GRAFITTI!
Now you know the history of the Ciudad de Barcelona and the memorial being built to remember the
brigaders who were travelling on board the ship, do you want to take part in designing this monument?

The general structure is already made but there is still a part that is not designed. The ship’s portholes will
be represented on the monument and the history of the Ciudad de Barcelona and the brigaders, from a
student’s perspective, will be sculpted on each one.
Draw what the history of these brigaders suggests to you but it’s very important when you do it to
remember the drawing will be turned into a sculpture afterwards, so it must be simple as well as
representative. The best drawings will be sculpted on the monument but those that are not will be
engraved in some way.
When you finish your drawing, make a cardboard screen of it because we’ll do a graffiti mural of all the
drawings on a wall to remember the history of the Ciudad de Barcelona!
You can see some examples of drawings and graffiti other students have done below.

SOME MORE IDEAS FOR ARTISTIC ACTIVITIES:
Another way of approaching Activity 3 would be for the students to draw the history of the Ciudad de Barcelona in
comic format or as a short, illustrated story. The students at Nowra High School adopted this approach and produce
some booklets with the result.
You can see a sample in the images below or at this link:
https://solidaritypark.com/gallery-of-art-from-nowra-high-school-australia/

Visual and plastic arts students at the secondary school IE Lloret de Mar made some boxes from recycled materials to
tell the story of some Ciudad de Barcelona brigaders. The materials they used and the photographs of the brigaders
are the same as the ones in Activity 1. You can see a sample in the photos below or at the following link:
https://solidaritypark.com/art-gallery-of-students-from-lloret-de-mar/

SOME IDEAS FOR SUPPLEMENTARY ACTIVITIES
Besides working on the activities suggested in the dossier, it could be used to explore other issues such as the role of
women in the International Brigades. There is no evidence of any women travelling on board the Ciudad de Barcelona
but lots of young women joined the IBs. You can find some information on women brigaders at the following links:

https://alba-valb.org/2020/11/22301/
https://english.elpais.com/elpais/2011/12/20/inenglish/1324362045_850210.html
http://www.davidebsworth.com/spanish-civil-war-international-women-fought-spain
http://www.international-brigades.org.uk/file/women-and-spanish-civil-war
https://elpais.com/elpais/2020/12/03/eps/1607012602_599629.html?fbclid=IwAR0SvSCfQyZvB1f9i4hzoGQ5xrAyLM
TlDUmVRikSJrbWgPjCoJXf3_pR8v0
http://www.elviejotopo.com/topoexpress/voluntarias-la-libertad-mujeres-las-brigadas-internacionales/
https://www.enfermeria21.com/diario-dicen/las-enfermeras-de-la-brigada-lincoln-una-historia-de-la-profesion-enguerra-DDIMPORT-049153/

Students could also be asked to think whether a movement like that of the IBs would be possible today based on the
case of Ana Campbell, a young British woman who volunteered to fight with Kurdish women in the Women’s Defence
Units (YPG in Kurdish) against Islamic State in Syria (ISIS).
https://www.huffingtonpost.co.uk/entry/anna-campbell-killed-syria_uk_5aaf7172e4b05b2218004e63
The poem Death by Water, written by the American poet Edwin Rolfe after he had spoken to some of the Ciudad de
Barcelona’s survivors could be used to work on other poems that describe episodes and experiences of the Civil War.
Students at the Institut Ramon Turró in Malgrat de Mar and IE Lloret de Mar worked on the poem to produce a joint
video to commemorate the 84th anniversary of the sinking. You can see it at this link:
https://www.youtube.com/watch?v=E1D0Ksk9HBg

HISTORICAL TREASURE HUNT IN MALGRAT:
There is also the option of doing a treasure hunt round Malgrat and visiting the monument when it is finished. For
more information, write to Ciudadbcn37@gmail.com

